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Introduction

Three questions, each with various parts, were submitted by the Equality and Human Rights Commission (EHRC) to the NFER’s Teacher Voice Omnibus survey in February 2010. The questions covered teachers’ views on the following topics:

· the extent to which their school is promoting equality and respect for various pupil groups
· the treatment and behaviour of various pupil groups, for example whether they are bullied, stereotyped or become disaffected
· the opportunities for pupils to learn about a range of cultures and beliefs, and to participate in a diverse society.
This report provides an analysis of the responses to these questions, along with supporting information about the survey. Results are presented by school phase (primary and secondary) and by teacher seniority level (classroom teachers or senior leaders). This report forms one part of the output from the Omnibus survey. The analysis is also presented and given in more detail in a set of interactive web-based tables produced separately (in Pulsar Web).

Context 

The EHRC was launched in October 2007. This single organisation has taken over the functions of the Commission for Racial Equality (CRE), the Disability Rights Commission (DRC) and the Equal Opportunities Commission (EOC), and has additionally assumed new responsibilities for sexual orientation, age, religion and belief, and human rights. The Commission is a Non-Departmental Public Body (NDPB) and covers Great Britain, i.e. England, Scotland and Wales, but not Northern Ireland.

The EHRC, as a statutory body, has the responsibility to protect, enforce and promote equality across what are known as the seven ‘protected’ grounds, namely: age, disability, gender, race, religion and belief, sexual orientation and gender reassignment. The questions submitted to the NFER’s Teacher Voice Omnibus survey in February 2010 aimed partly to explore how pupils in some of these categories are treated in schools, and thus to help the EHRC with planning their future activities as they relate to young people and schools.

Analysis of findings

The sample

The survey was completed by a sample of over 1,700 teachers which was weighted to ensure representativeness. The sample included teachers from a wide range of school governance types and subject areas. Sample numbers were sufficient to allow for comparisons between the primary and secondary sectors, and by teacher seniority (classroom teachers and senior leaders). Detailed information about the sample is given in the supplementary section of this report. 

Promoting equality and respect for different pupil groups

The first question submitted to the Teacher Voice Omnibus survey asked teachers to rate how active their school is in promoting equality and respect for pupils in different groups. The seven groups listed in the question linked to six of the seven protected ‘grounds’ across which the EHRC has the responsibility to protect, enforce and promote equality; age being the only ‘ground’ not covered in the question nor in subsequent questions. Only those teaching secondary aged pupils were asked the question in relation to pupils who are lesbian, gay, bisexual or transgender. Tables 1 to 5 below show how teachers rated how active their school was in promoting respect for pupils with a disability (SEN), those from an ethnic monitory, pupils from a wide variety of religious beliefs, boys and girls. 

	Table 1.
Please rate how active your school is in promoting equality and respect for pupils with a disability (SEN)

	 
	All
	Primary
	Secondary

	Very active
	85%
	89%
	81%

	Could be more active
	12%
	9%
	15%

	Not active
	2%
	1%
	2%

	Don’t know
	2%
	1%
	3%

	Local base (N)
	1671
	895
	775

	Due to rounding, percentages may not sum to 100
	
	
	

	Due to the primary, secondary and all teacher categories being weighted separately, the number of primary and secondary respondents may not sum to the number of teachers in total

	Source: NFER Omnibus Survey February 2010
	
	
	


	Table 2.
Please rate how active your school is in promoting equality and respect for pupils from an ethnic minority

	 
	All
	Primary
	Secondary

	Very active
	69%
	71%
	67%

	Could be more active
	23%
	22%
	23%

	Not active
	5%
	4%
	6%

	Don’t know
	3%
	2%
	5%

	Local base (N)
	1583
	854
	732

	Due to rounding, percentages may not sum to 100
	
	
	

	Due to the primary, secondary and all teacher categories being weighted separately, the number of primary and secondary respondents may not sum to the number of teachers in total

	Source: NFER Omnibus Survey February 2010


	Table 3.
Please rate how active your school is in promoting equality and respect for pupils from a wide variety of religious beliefs

	 
	All
	Primary
	Secondary

	Very active
	57%
	61%
	53%

	Could be more active
	30%
	30%
	30%

	Not active
	7%
	6%
	8%

	Don’t know
	6%
	4%
	10%

	Local base (N)
	1580
	856
	720

	Due to rounding, percentages may not sum to 100
	
	
	

	Due to the primary, secondary and all teacher categories being weighted separately, the number of primary and secondary respondents may not sum to the number of teachers in total

	Source: NFER Omnibus Survey February 2010


	Table 4.
Please rate how active your school is in promoting equality and respect for boys

	 
	All
	Primary
	Secondary

	Very active
	76%
	83%
	68%

	Could be more active
	13%
	10%
	16%

	Not active
	5%
	3%
	7%

	Don’t know
	6%
	4%
	9%

	Local base (N)
	1463
	815
	645

	Due to rounding, percentages may not sum to 100
	
	
	

	Due to the primary, secondary and all teacher categories being weighted separately, the number of primary and secondary respondents may not sum to the number of teachers in total

	Source: NFER Omnibus Survey February 2010


	Table 5.
Please rate how active your school is in promoting equality and respect for girls

	 
	All
	Primary
	Secondary

	Very active
	75%
	79%
	70%

	Could be more active
	15%
	12%
	18%

	Not active
	5%
	4%
	6%

	Don’t know
	5%
	5%
	6%

	Local base (N)
	1494
	819
	669

	Due to rounding, percentages may not sum to 100
	
	
	

	Due to the primary, secondary and all teacher categories being weighted separately, the number of primary and secondary respondents may not sum to the number of teachers in total

	Source: NFER Omnibus Survey February 2010


Overall, the majority of teachers felt their school was ‘very active’ in promoting equality and respect for each of the groups of pupils listed above. However, notably, 37 per cent of teachers felt that their school ‘could be more active’ or was ‘not active’ in promoting equality and respect for pupils from a wide variety of religious beliefs. Similarly, 28 per cent of teachers suggested that for pupils from an ethnic minority, the promotion of equality and respect ‘could be more active’ or was an area in which the school was ‘not active.’ This pattern was similar amongst primary and secondary respondents. However, proportionally more primary than secondary respondents felt that their school was ‘very active’ in promoting equality and respect for both of these groups of pupils, with the most marked difference being for pupils with a wide variety of religious beliefs (61per cent of primary respondents ranked their school as ‘very active’ compared with just 53 per cent of secondary respondents).  

Some further differences between primary and secondary teachers were also evident. For example, 15 per cent of secondary respondents felt that their school could be more active in promoting equality and respect for pupils with a disability (SEN) while only nine per cent of primary teachers felt that this was the case. Another notable difference is the finding that 15 per cent more of the primary than secondary teachers felt that their school was ‘very active’ in promoting equality and respect for boys. Similarly with regard to ‘girls’ as a group of pupils, again, proportionally more primary school teachers felt their schools were ‘very active’ than secondary teachers (79 per cent compared with 70 per cent). 

A higher proportion of secondary teachers, than primary teachers, did not know how active their school was in promoting equality and respect for each of the five groups.

Tables 6 and 7 below show how secondary teachers rated their schools’ levels of activity in promoting equality and respect for lesbian, gay and bisexual pupils as one group and transgender pupils as another group.

	Table 6.
Please rate how active your school is in promoting equality and respect for lesbian, gay or bisexual pupils

	 
	Secondary

	Very active
	16%

	Could be more active
	33%

	Not active
	26%

	Don’t know
	25%

	Local base (N)
	756

	Due to rounding, percentages may not sum to 100
	
	
	

	Source: NFER Omnibus Survey February 2010
	
	
	


	Table 7.
Please rate how active your school is in promoting equality and respect for transgender pupils

	 
	Secondary

	Very active
	7%

	Could be more active
	14%

	Not active
	36%

	Don’t know
	43%

	Local base (N)
	742

	Due to rounding, percentages may not sum to 100
	
	
	

	Source: NFER Omnibus Survey February 2010
	
	
	


In contrast to the other five groups of pupils, the promotion of equality and respect for lesbian, gay, bisexual and transgender pupils was only rated as ‘very active’ by seven per cent of secondary respondents for transgender pupils and 16 per cent for lesbian, gay and bisexual pupils. Roughly a third of secondary teachers (36 per cent) suggested their school was ‘not active’ in promoting equality and respect for transgender pupils and the majority response was that they did not know how active their school was in this respect (43 per cent). A quarter of respondents (26 per cent) rated their school as ‘not active’ in promoting equality and respect for lesbian, gay or bisexual pupils and a further quarter did not know (25 per cent). 

When analysed by seniority, the responses show that for all seven groups of pupils, proportionally more senior leaders rated their schools as ‘very active’ in the promotion of equality and respect for each group of pupils than classroom teachers. The patterns of response from senior leaders however, are similar as compared with ‘all respondents’ for pupils with a disability (SEN), those from an ethnic monitory, pupils from a wide variety of religious beliefs, boys and girls; 69 per cent or more of senior leaders rating their schools as ‘very active’ in the promotion of equality and respect for pupils in each of these groups. 

Three in ten secondary senior leaders (30 per cent), however, rated their school as being ‘very active’ in promoting equality and respect for lesbian, gay or bisexual pupils, compared with just 14 per cent of secondary classroom teachers. Just one tenth of secondary senior leaders felt that their schools promoted respect at a similar level for transgender pupils. 

Treatment and behaviour of various pupil groups

The second question asked respondents about the treatment and behaviour of the same pupil groups as identified in the first question. As in the first question, primary respondents were not asked to consider the parts of the question relating to ‘lesbian, gay or bisexual pupils’ or ‘transgender pupils’.  Table 8 shows which of the groups of pupils respondents felt were a target for bullying from other pupils. 

	Table 8.
In your opinion, which, if any, of the following groups of pupils in your school are a target for bullying from other pupils?

	 
	All
	Primary
	Secondary

	Pupils with a disability (SEN)
	17%
	11%
	25%

	Lesbian, gay or bisexual pupils
	n/a
	n/a
	46%

	Transgender pupils
	n/a
	n/a
	15%

	Pupils from an ethnic minority
	14%
	11%
	19%

	Pupils from a wide variety of religious beliefs
	7%
	4%
	11%

	Boys
	6%
	4%
	8%

	Girls
	7%
	5%
	10%

	None
	61%
	80%
	38%

	Local base (N)
	1713
	913
	800

	Due to rounding, percentages may not sum to 100
	
	
	

	Respondents were able to select more than one response so percentages may sum to more than 100. Respondents who did not tick any boxes were categorised as ‘none’. Primary respondents were not given the ‘lesbian, gay or bisexual pupils’ or ‘transgender pupils’ options.

	Due to the primary, secondary and all teacher categories being weighted separately, the number of primary and secondary respondents may not sum to the number of teachers in total 

Source: NFER Omnibus Survey February 2010


The majority of ‘all teachers’ did not indicate any of the groups of pupils listed were a target for bullying from other pupils. There was, however, an obvious contrast when comparing primary and secondary respondents. Whereas the vast majority of primary respondents (80 per cent) did not indicate any groups were a target for bullying, this was only the case for 38 per cent of secondary respondents. In fact, each of the groups of pupils was more likely to be noted as being a target for bullying by secondary respondents than primary respondents by at least four per cent, and up to 14 per cent for pupils with a disability. Most striking is that just under half (46 per cent) of all secondary respondents felt that lesbian, gay and bisexual pupils are a target for bullying from other pupils. 

When comparing the findings by seniority, proportionally more classroom teachers than senior leaders thought each of the groups of pupils were a target for bullying from other pupils. 

Respondents were also asked whether they felt that certain groups of pupils were a target for bullying from teachers. Table 9 below shows these findings.

	Table 9.
In your opinion, which, if any, of the following groups of pupils in your school are a target for bullying from teachers?

	 
	All
	Primary
	Secondary

	Pupils with a disability (SEN)
	1%
	1%
	1%

	Lesbian, gay or bisexual pupils
	n/a
	n/a
	4%

	Transgender pupils
	n/a
	n/a
	3%

	Pupils from an ethnic minority
	1%
	1%
	2%

	Pupils from a wide variety of religious beliefs
	1%
	<1%
	1%

	Boys
	1%
	1%
	2%

	Girls
	1%
	<1%
	1%

	None
	95%
	98%
	91%

	Local base (N)
	1713
	913
	800

	Due to rounding, percentages may not sum to 100
	
	
	

	Respondents were able to select more than one response so percentages may sum to more than 100. Respondents who did not tick any boxes were categorised as ‘none’. Primary respondents were not given the ‘lesbian, gay or bisexual pupils’ or ‘transgender pupils’ options.

	Due to the primary, secondary and all teacher categories being weighted separately, the number of primary and secondary respondents may not sum to the number of teachers in total 

Source: NFER Omnibus Survey February 2010


As Table 9 shows, only a very small minority of respondents indicated that any of the groups listed were a target for bullying from teachers. Again, secondary respondents were more likely to suggest that any of the groups of pupils were a target for this kind of bullying. Four per cent of secondary teachers indicated that lesbian, gay or bisexual pupils were a target for such bullying, but the overwhelming majority of respondents did not indicate any groups as a target for bullying from teachers. 

The next part of the question asked respondents whether they considered that each of the different pupil groups felt supported. Table 10 below shows a range of different levels of perceived support associated with the different groups of pupils. 

	Table 10.
In your opinion, which, if any, of the following groups of pupils in your school feel supported?

	 
	All
	Primary
	Secondary

	Pupils with a disability (SEN)
	79%
	81%
	78%

	Lesbian, gay or bisexual pupils
	n/a
	n/a
	14%

	Transgender pupils
	n/a
	n/a
	7%

	Pupils from an ethnic minority
	49%
	51%
	47%

	Pupils from a wide variety of religious beliefs
	39%
	42%
	37%

	Boys
	47%
	54%
	39%

	Girls
	49%
	53%
	43%

	None
	15%
	15%
	14%

	Local base (N)
	1713
	913
	800

	Due to rounding, percentages may not sum to 100
	
	
	

	Respondents were able to select more than one response so percentages may sum to more than 100. Respondents who did not tick any boxes were categorised as ‘none’. Primary respondents were not given the ‘lesbian, gay or bisexual pupils’ or ‘transgender pupils’ options.

	Due to the primary, secondary and all teacher categories being weighted separately, the number of primary and secondary respondents may not sum to the number of teachers in total 

Source: NFER Omnibus Survey February 2010


Pupils with a disability (SEN) appear, in the view of teachers, to be the most supported group, while those from a wide variety of religious beliefs are viewed as the least supported group. Only 15 per cent of respondents suggested that none of the groups of pupils feel supported. The results were broadly similar for primary and secondary respondents aside from the perceived support for boys and girls as two separate groups. Both gender groups are perceived to be less supported in secondary than in primary school, however, this decreased level of support is particularly profound for boys with a 15 per cent decrease between primary and secondary school in perceived support. 

Whether lesbian, gay, bisexual or transgender pupils felt supported was asked only of secondary respondents and alarmingly low percentages of these groups of pupils were perceived as feeling supported. However, it must noted that respondents who did not indicate that these groups of pupils feel supported may not have experience of such pupils or may have felt unable to respond. 

Senior leaders were proportionally more likely to hold the view that each group of pupils was supported in their school than classroom teachers. This difference in perception was particularly notable for pupils from an ethnic minority where 30 per cent more senior leaders than classroom teachers suggested this group was supported and, similarly, with regards to pupils from a wide variety of religious beliefs, where 20 per cent more senior leaders than classroom teachers indicated this group was supported.

In terms of underachieving, as Table 11 shows, just under half of all teachers felt at least one of the groups were underachieving academically. 

	Table 11.
In your opinion, which, if any, of the following groups of pupils in your school underachieve academically?

	 
	All
	Primary
	Secondary

	Pupils with a disability (SEN)
	16%
	16%
	15%

	Lesbian, gay or bisexual pupils
	n/a
	n/a
	2%

	Transgender pupils
	n/a
	n/a
	1%

	Pupils from an ethnic minority
	9%
	7%
	11%

	Pupils from a wide variety of religious beliefs
	1%
	1%
	1%

	Boys
	33%
	29%
	39%

	Girls
	6%
	6%
	6%

	None
	51%
	56%
	45%

	Local base (N)
	1713
	913
	800

	Due to rounding, percentages may not sum to 100
	
	
	

	Respondents were able to select more than one response so percentages may sum to more than 100. Respondents who did not tick any boxes were categorised as ‘none’. Primary respondents were not given the ‘lesbian, gay or bisexual pupils’ or ‘transgender pupils’ options.

	Due to the primary, secondary and all teacher categories being weighted separately, the number of primary and secondary respondents may not sum to the number of teachers in total 

Source: NFER Omnibus Survey February 2010


Most notably, a third of all teachers felt that boys were underachieving academically, compared with just six per cent for girls. This view was more pronounced in secondary than in primary schools. Pupils with a disability (SEN) were felt to be underachieving academically by 16 per cent of teachers and this was similar in both school sectors. A slightly higher proportion of secondary than primary respondents felt pupils from an ethnic minority underachieve academically (11 per cent compared with seven per cent). Only a small percentage of respondents felt that lesbian, gay, bisexual and transgender pupils underachieved academically. Classroom teachers tended to indicate that each group of pupils was more likely to be underachieve academically than senior leaders, except for girls, where just six per cent of both senior leaders and classroom teachers felt they were underachieving. 

The next two parts of the question asked teachers to consider which groups of pupils become disaffected and which were more likely than pupils in general to be excluded from school due to behavioural issues.

As Table 12 below shows, the group of most concern for teachers was boys, with just under a third of respondents suggesting that they become disaffected. 

	Table 12.
In your opinion, which, if any, of the following groups of pupils in your school become disaffected?

	 
	All
	Primary
	Secondary

	Pupils with a disability (SEN)
	11%
	7%
	15%

	Lesbian, gay or bisexual pupils
	n/a
	n/a
	4%

	Transgender pupils
	n/a
	n/a
	2%

	Pupils from an ethnic minority
	5%
	2%
	9%

	Pupils from a wide variety of religious beliefs
	1%
	<1%
	2%

	Boys
	32%
	25%
	40%

	Girls
	4%
	1%
	8%

	None
	58%
	70%
	44%

	Local base (N)
	1713
	913
	800

	Due to rounding, percentages may not sum to 100
	
	
	

	Respondents were able to select more than one response so percentages may sum to more than 100. Respondents who did not tick any boxes were categorised as ‘none’. Primary respondents were not given the ‘lesbian, gay or bisexual pupils’ or ‘transgender pupils’ options.

	Due to the primary, secondary and all teacher categories being weighted separately, the number of primary and secondary respondents may not sum to the number of teachers in total 

Source: NFER Omnibus Survey February 2010


The perceived likelihood of boys becoming more disaffected is considerably greater in secondary than in primary schools, with 15 per cent more secondary than primary teachers suggesting boys become disaffected. In fact, secondary respondents felt all the groups (excepting of course from those groups that only secondary respondents were questioned about) were more likely to become disaffected as compared with primary respondents. Aside from boys, another group of concern is those with a disability: just over a tenth of teachers (11 per cent) felt that this group could become disaffected. 

Unsurprisingly, the responses with regards to which groups of pupils are more likely than pupils in general to be excluded from school due to behavioural issues were similar to those described in relation to disaffection, as Table 13 below shows. 

	Table 13.
In your opinion, which, if any, of the following groups of pupils in your school are more likely than pupils in general to be excluded from school due to behavioural issues?

	 
	All
	Primary
	Secondary

	Pupils with a disability (SEN)
	12%
	9%
	14%

	Lesbian, gay or bisexual pupils
	n/a
	n/a
	1%

	Transgender pupils
	n/a
	n/a
	<1%

	Pupils from an ethnic minority
	3%
	1%
	6%

	Pupils from a wide variety of religious beliefs
	<1%
	0%
	1%

	Boys
	34%
	30%
	38%

	Girls
	1%
	1%
	1%

	None
	58%
	64%
	48%

	Local base (N)
	1713
	913
	800

	Due to rounding, percentages may not sum to 100
	
	
	

	Respondents were able to select more than one response so percentages may sum to more than 100. Respondents who did not tick any boxes were categorised as ‘none’. Primary respondents were not given the ‘lesbian, gay or bisexual pupils’ or ‘transgender pupils’ options.

	Due to the primary, secondary and all teacher categories being weighted separately, the number of primary and secondary respondents may not sum to the number of teachers in total 

Source: NFER Omnibus Survey February 2010


Boys bring forth the same concern for teachers with regards to exclusion from school for behavioural issues as with disaffection; including a perceived increase in the likelihood of exclusion in secondary schools. Roughly a tenth of respondents, as with disaffection, felt that pupils with a disability are more likely to be excluded from school as a result of behavioural issues. 

When responses were broken down by seniority, classroom teachers were more likely than senior leaders in general to think that certain groups of pupils become disaffected or are likely to be excluded from school for behavioural issues. An exception to this concerns the groupings of boys and girls. Very few of either senior leaders or classroom teachers felt that girls would become disaffected (five per cent of senior leaders and four per cent of classroom teachers) or be excluded for behavioural issues (one per cent of both senior leaders and classroom teachers). Furthermore, while proportionately more classroom teachers than senior leaders indicated that boys become disaffected (33 per cent and 25 per cent respectively), an equal proportion (34 per cent) believed that boys become excluded as a result of behavioural issues. 

The next part of this question asked respondents whether they felt any of the groups of pupils were disadvantaged by some school policies and practices. Table 14 below shows the responses. 

	Table 14.
In your opinion, which, if any, of the following groups of pupils in your school are disadvantaged by some school policies and practices?

	 
	All
	Primary
	Secondary

	Pupils with a disability (SEN)
	4%
	2%
	6%

	Lesbian, gay or bisexual pupils
	n/a
	n/a
	3%

	Transgender pupils
	n/a
	n/a
	3%

	Pupils from an ethnic minority
	2%
	1%
	3%

	Pupils from a wide variety of religious beliefs
	3%
	3%
	4%

	Boys
	3%
	2%
	3%

	Girls
	2%
	2%
	2%

	None
	88%
	91%
	84%

	Local base (N)
	1713
	913
	800

	Due to rounding, percentages may not sum to 100
	
	
	

	Respondents were able to select more than one response so percentages may sum to more than 100. Respondents who did not tick any boxes were categorised as ‘none’. Primary respondents were not given the ‘lesbian, gay or bisexual pupils’ or ‘transgender pupils’ options.

	Due to the primary, secondary and all teacher categories being weighted separately, the number of primary and secondary respondents may not sum to the number of teachers in total 

Source: NFER Omnibus Survey February 2010


The large majority of respondents (88 per cent) said that none of the groups were disadvantaged by school policies and practices. This was slightly more often the case in primary than in secondary schools. In secondary schools, pupils with a disability were the group felt to be most disadvantaged by school policies and practices (six per cent of respondents). Classroom teachers were more likely than senior leaders to feel policy and practice at school led to the disadvantaging of any one specific group. However, as only a small proportion of respondents felt there was a disadvantage for any one group this finding needs to be treated with some caution. 

The last part of the question asked respondents whether they felt any of the groups of pupils were stereotyped in their school. As shown in Table 15, three-quarters of teachers (75 per cent) said that none of the groups of pupils were being stereotyped in their school. However, conversely, this means that a quarter of teachers felt at least one group of pupils in their school was stereotyped. In particular, boys as a group were felt to be stereotyped by just under a tenth of teachers (nine per cent), with similar findings across the school sectors. Aside from boys as a group, more secondary than primary teachers felt that any one group was stereotyped. Most noteworthy, perhaps, is the finding that nearly a quarter (23 per cent) of secondary teachers felt that lesbian, gay and bisexual pupils are stereotyped.  Once again, more classroom teachers than senior leaders felt that any one group was stereotyped. 

	Table 15.
In your opinion, which, if any, of the following groups of pupils in your school are stereotyped?

	 
	All
	Primary
	Secondary

	Pupils with a disability (SEN)
	6%
	5%
	8%

	Lesbian, gay or bisexual pupils
	n/a
	n/a
	23%

	Transgender pupils
	n/a
	n/a
	11%

	Pupils from an ethnic minority
	7%
	4%
	10%

	Pupils from a wide variety of religious beliefs
	4%
	3%
	6%

	Boys
	9%
	9%
	8%

	Girls
	5%
	5%
	6%

	None
	75%
	84%
	64%

	Local base (N)
	1713
	913
	800

	Due to rounding, percentages may not sum to 100
	
	
	

	Respondents were able to select more than one response so percentages may sum to more than 100. Respondents who did not tick any boxes were categorised as ‘none’. Primary respondents were not given the ‘lesbian, gay or bisexual pupils’ or ‘transgender pupils’ options.

	Due to the primary, secondary and all teacher categories being weighted separately, the number of primary and secondary respondents may not sum to the number of teachers in total

Source: NFER Omnibus Survey February 2010


Opportunities for pupils to learn about a range of cultures and beliefs, and to participate in a diverse society

The final question asked teachers whether there were sufficient opportunities for pupils in their school to learn about a range of cultures and beliefs and to acquire the skills to enable them to participate in a diverse society. 

Table 16 shows the vast majority of teachers felt there are sufficient opportunities for pupils in their school to learn about a range of cultures and beliefs. This was broadly similar across primary and secondary schools, although a higher percentage of secondary teachers, said that they did not know, compared with primary teachers. 

	Table 16.
Are there sufficient opportunities for pupils in your school to learn about a range of cultures and beliefs?

	 
	All
	Primary
	Secondary

	Yes
	81%
	83%
	80%

	No
	12%
	14%
	11%

	Don't know
	6%
	4%
	10%

	Local base (N)
	1711
	912
	799

	Due to rounding, percentages may not sum to 100
	
	
	

	Due to the primary, secondary and all teacher categories being weighted separately, the number of primary and secondary respondents may not sum to the number of teachers in total 

Source: NFER Omnibus Survey February 2010


Senior leaders were more likely than classroom teachers to say there were sufficient of these opportunities for their pupils (89 per cent compared with 79 per cent). 

With regards to the opportunities for pupils to acquire the skills to enable participation in a diverse society, there was less certainty than was apparent in the responses on learning about different cultures and beliefs (See Table 17 below). However, two-thirds of respondents (67 per cent) were still confident that there were sufficient of these opportunities. 

	Table 17.
Are there sufficient opportunities for pupils in your school to acquire the skills to enable them to participate in a diverse society?

	 
	All
	Primary
	Secondary

	Yes
	67%
	67%
	67%

	No
	20%
	22%
	18%

	Don't know
	13%
	11%
	15%

	Local base (N)
	1710
	911
	799

	Due to rounding, percentages may not sum to 100
	
	
	

	Due to the primary, secondary and all teacher categories being weighted separately, the number of primary and secondary respondents may not sum to the number of teachers in total 

Source: NFER Omnibus Survey February 2010


Again, there was broad similarity across the school sectors and more certainty from senior leaders than classroom teachers about there being sufficient opportunities for pupils in their schools to acquire the skills to enable them to participate in a diverse society (76 per cent of senior leaders compared with 65 per cent of classroom teachers). 

Conclusions and implications for the client

The findings from this series of questions suggest that, on the whole, the majority of teachers rate their school as being very active in promoting equality and respect for each of the following pupil groups: those with a disability (SEN), those from an ethnic minority, pupils from a wide variety of religious beliefs, boys and girls. This is encouraging for the EHRC, who have the responsibility to maintain, enforce and promote equality across a number of protected ‘grounds’ into which these pupil groupings fit. 

However, the two pupil groupings which only secondary teachers were asked about, lesbian, gay or bisexual pupils and transgender pupils, do not appear to be benefitting from the same promotion of equality and respect within schools. With regards to lesbian, gay and bisexual pupils, the majority of secondary teachers felt that their school was either ‘not active’ or ‘could be more active’ in promoting equality and respect. A large number of teachers felt that this was the same for transgender pupils, but just over two- fifths did not know. (It may be that these pupil groups are perceived to be less in evidence in schools, numerically, than some of the other, more ‘easily identifiable’ groups, and therefore teachers are less sure in their comments about how activities to promote equality and respect for these two groups). 

Proportionally more senior leaders than classroom teachers felt that their school was very active in the promotion of equality and respect all of the different pupil groupings. This is perhaps not unsurprising as senior leaders are likely to have a greater overview of their school’s activities, and awareness of these activities and measures may not be entirely or successfully filtering down to the classroom. These findings highlight a significant area for consideration for the EHRC, both in terms of promoting equality and respect and raising awareness of any activities and measures that are in place, particularly in secondary schools, for lesbian, gay, bisexual and transgender pupils. 

In relation to the treatment and behaviour of the various pupil groups, the majority of teachers did not think any of the particular pupil groupings were a target for bullying from other pupils. There was a contrast, however, between primary and secondary pupils in this regard, with the majority of secondary teachers (62 per cent) suggesting at least one of the pupil groups were a source of bullying from other pupils. In particular, just under half of all secondary teachers felt lesbian, gay and bisexual pupils were a target for this kind of bullying. 

While the overwhelming majority of teachers indicated that no pupil groups were the target for bullying from teachers, it may be a concern that this happens at all, and, again, lesbian, gay and bisexual pupils were thought to be the main potential target (four per cent of secondary teachers). These findings are mirrored in the fact that this group of pupils are perceived to feel the least supported, alongside transgender pupils, and the most likely to be stereotyped. As with the promotion of respect and equality of the different groupings, senior leaders on the whole tended to indicate less bullying of the groups by both other pupils and teachers, as compared with classroom teachers. Once more, these findings highlight lesbian, gay, bisexual and transgender pupils as a potential group of concern.

Boys were highlighted as underachieving academically by the largest percentage of teachers (33 per cent) and were also noted most often as becoming disaffected and being excluded from school for behavioural issues. A similar pattern was identified for pupils with a disability (SEN) though with a lower proportion of teachers than identified boys with these issues. The proportions of teachers with these concerns was higher in secondary schools compared with primary schools. With regards to behaviour, this highlights boys and pupils with a disability (SEN) as key pupil groups for deliberation, particularly in secondary schools. 

Encouragingly, the majority of teachers felt there are sufficient opportunities for pupils in their school to learn about a range of cultures and beliefs, though there was less certainty about opportunities to acquire the skills to enable pupils to participate in a diverse society. Again, there were greater assurances from senior leaders than classroom teachers on the presence of these opportunities though little difference between the two school sectors. Supporting schools with ‘enabling pupils to participate in a diverse society’ is an area that the EHRC may wish to give attention to in future plans and activities. 

Supporting information

How was the survey conducted?

This report is based on data from the February survey. The survey was completed in January – February 2010 by a panel of 1,758 practising teachers from 1,201 schools in the maintained sector in England. The survey was conducted online and teachers were asked to complete the questionnaire between 29 January and 10 February 2010. During the survey period all ‘open’ questions (those without a pre-identified set of responses) were coded by a team of experienced coders within the Foundation. 

What was the composition of the panel?

The panel included teachers from the full range of roles in primary and secondary schools, from headteachers to newly qualified class teachers. Fifty two per cent (916) of the respondents were teaching in primary schools and 48 per cent (842) were teaching in secondary schools. 

How representative of schools nationally were the schools corresponding to the teachers panel? 

There was an under-representation of schools in the highest quintile in terms of eligibility for free school meals in both the sample of primary schools and the sample of secondary schools. The sample of secondary schools also had an over-representation of schools with low eligibility for free school meals. To address this, weights were calculated using free schools meals factors to create a more balanced sample. Due to the differences between the populations of primary schools and secondary schools, different weights were created for primary schools, secondary schools and then for the whole sample overall. The weightings have been applied to all of the analyses referred to in this commentary and contained within the tables supplied in electronic format (via Pulsar Web)
. 

Tables S.1, S.2 and S.3 show the representation of the weighted achieved sample against the population. Table S.4 shows the representation of the weighted teacher sample by role in school.

Table S.1
Representation of (weighted) primary schools compared to primary schools nationally 

	
	
	National

Population
	NFER

Sample

	
	
	%
	%

	Achievement Band (Overall performance by KS2 2008 data)
	Lowest band
	16
	18

	
	2nd lowest band
	17
	18

	
	Middle band
	18
	17

	
	2nd highest band
	20
	22

	
	Highest band
	22
	24

	
	Missing
	7
	1

	% eligible FSM

(5 pt scale)
	Lowest 20%
	20
	20

	
	2nd lowest 20%
	20
	20

	
	Middle 20%
	20
	20

	
	2nd highest 20%
	20
	20

	
	Highest 20%
	20
	20

	
	Missing
	1
	0

	Primary school type
	Infant/First
	15
	12

	
	Primary/Combined
	77
	73

	
	Junior
	8
	15

	
	Middle/other type
	<1
	1

	Region
	North
	31
	25

	
	Midlands
	32
	31

	
	South
	37
	44

	Local Authority type
	London Borough
	11
	10

	
	Metropolitan Authorities
	21
	17

	
	English Unitary Authorities
	18
	20

	
	Counties
	51
	53

	Number of schools
	17019
	784


Due to rounding, percentages may not sum to 100

Some information is not available for all schools and some schools included more than one respondent

Source: NFER Omnibus Survey February 2010

Table S.2
Representation of (weighted) secondary schools compared to secondary schools nationally

	
	
	National

Population
	NFER

Sample

	
	
	%
	%

	Achievement Band

(Overall performance by GCSE 2008 data)
	Lowest band
	17
	13

	
	2nd lowest band
	18
	20

	
	Middle band
	18
	21

	
	2nd highest band
	18
	23

	
	Highest band
	20
	20

	
	Missing
	10
	2

	% eligible FSM

(5 pt scale)
	Lowest 20%
	19
	20

	
	2nd lowest 20%
	19
	19

	
	Middle 20%
	19
	20

	
	2nd highest 20%
	19
	20

	
	Highest 20%
	19
	20

	
	Missing
	4
	2

	Secondary school type
	Middle
	7
	<1

	
	Comprehensive to 16
	33
	22

	
	Comprehensive to 18
	44
	66

	
	Secondary Moderns
	5
	4

	
	Grammar
	5
	5

	
	Academies
	6
	2

	Region
	North
	29
	25

	
	Midlands
	34
	27

	
	South
	37
	48

	Local Authority type
	London Borough
	13
	13

	
	Metropolitan Authorities
	21
	21

	
	English Unitary Authorities
	19
	20

	
	Counties
	47
	46

	Number of schools
	3336
	417


Due to rounding, percentages may not sum to 100. Some information is not available for all schools and some schools included more than one respondent. Source: NFER Omnibus Survey February 2010

Table S.3
Representation of all schools (weighted) compared to all schools nationally 

	
	
	National 

Population
	NFER 

Sample

	
	
	%
	%

	Achievement Band (By KS2 2008 and GCSE 2008 data)
	Lowest band
	17
	16

	
	2nd lowest band
	18
	19

	
	Middle band
	18
	18

	
	2nd highest band
	20
	22

	
	Highest band
	21
	23

	
	Missing
	6
	1

	% eligible FSM (5 pt scale)
	Lowest 20%
	20
	20

	
	2nd lowest 20%
	20
	20

	
	Middle 20%
	20
	20

	
	2nd highest 20%
	20
	20

	
	Highest 20%
	20
	20

	
	Missing
	1
	1

	Region
	North
	30
	25

	
	Midlands
	32
	30

	
	South
	37
	45

	Local Authority type
	London Borough
	11
	11

	
	Metropolitan Authorities
	21
	18

	
	English Unitary Authorities
	18
	20

	
	Counties
	50
	51

	Number of schools
	20355
	1201


Due to rounding, percentages may not sum to 100

Some information is not available for all schools and some schools included more than one respondent

Source: NFER Omnibus Survey February 2010

Table S.4
Comparison of the achieved (weighted) sample with the national population by grade of teacher 

	Role 
	Primary schools
	Secondary schools

	
	population


	weighted

sample
	population
	weighted

sample

	
	N*
	%
	N*
	%
	N*
	%
	N*
	%

	Headteachers
	17.1
	10
	81
	9
	3.3
	2
	7
	1

	Deputy

Headteachers
	11.8
	7
	87
	10
	5.5
	3
	34
	4

	Assistant

Headteachers
	6.4
	4
	57
	6
	11.5
	6
	73
	9

	Class teachers

and others
	  129.8
	78
	687
	75
	161.8
	89
	684
	86


*N is expressed in thousands

Due to rounding, percentages may not sum to 100

Sources: NFER Omnibus Survey February 2010, DCSF: School Workforce in England (including Local Authority level figures), January 2009 (Revised) 

http://www.dcsf.gov.uk/rsgateway/DB/SFR/s000874/index.shtml  [4 March 2010]
How accurately do the findings represent the national position?

Precision is a measure of the extent to which the results of different samples agree with each other.  If we surveyed a different sample of teachers would we get the same results?  The more data that is available the more precise the findings. For all schools and a 50 per cent response, the precision of that response is between 47.7 per cent and 52.3 per cent.  For secondary schools the same precision is + and – 3.38 percentage points and for primary schools it is + and – 3.24 percentage points.

With the weightings applied to the data, we are confident that the omnibus sample is broadly representative of teachers nationally and provides a robust analysis of teachers’ views. 

� 	Equality and Human Rights Commission [EHRC] website [online]. Available at: �HYPERLINK "http://www.equalityhumanrights.com/our-job/who-we-are/"�http://www.equalityhumanrights.com/our-job/who-we-are/�; �HYPERLINK "http://www.equalityhumanrights.com/our-job/"�http://www.equalityhumanrights.com/our-job/� [3 March 2010].


� 	The sample was not weighted for missing free school meal data





